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1
Introduction

All people are the same. It’s only their habits that are so different.

Confucius

In this talk I would like to pose some questions about Culture, and how it can be incorporated into adult education. We are constantly discussing culture, cultural awareness, cultural sensitivity, but it is not clear that everyone is using the same terminology. There is therefore the danger of creating more rather than fewer cultural barriers to communication.

I will also demonstrate some models of analysis of cross-cultural difference which may assist in sensitivity training.

In the context of this Grundtvig conference on the dissemination of cultural cooperation projects,  it is important to clarify what culture is, or is not, and what we mean when we discuss it.

In the context of Adult Education, we need to focus also on how culture can be taught and learned, which implies also identifying or selecting  which culture or cultural attributes should be taught explicitly.
My reference point is my specialist field of language education. Learning or teaching a  language always entails some aspects, even if unspoken, of cultural awareness and differentiation.

2
What is culture?

Above all, it is important to remember that culture is learned behaviour, not innate or instinctive behaviour. 

"Culture is the learned behaviour of a society or a subgroup" 
Margaret Mead

A better word is probably 'acquired behaviour', as conscious learning is not usually involved.  A child acquires the culture of its parents, family, community, nation through its interactions with those social groups. It is important to emphasise that those cultures are therefore not necessarily national in nature, but a complex layered mix of family, community, regional and national cultural concepts and attributes.

Hofstede suggest there are different 'levels of culture, each one deeper and less conscious than the others, and each requiring different tools to be uncovered:
	Levels of Culture
	
	Discovery methods

	Artefacts & behaviour
	expressions of tradition, clothing, customs
	Observation

	Beliefs & values
	beliefs about how the world should be
	Interview & survey

	Assumptions
	often unspoken or unconscious
	Inference & interpretation


The differing concepts referred to loosely as 'culture' can be distinguished as 

· achievements – the creative arts and work of people like Mozart
· lifestyles – the way that we live, and believe that life should be lived, 'the way we do things'

· identification – which group we feel we belong to (whether local, regional, national, ethnic etc)

· narrative – the stores we tell about ourselves and the group we belong to
Sociologist Clifford Geetz referred to culture thus:

"Culture is the ensemble of stories we tell ourselves about ourselves" 

Culture is part of the narrative of a community (whether local or national), and people who grow up in a certain community hear certain stories about the community's history, values, events, traditions etc which can become part of that individual's cultural set.

Culture or culture?

It is common in informal UK English to differentiate between 'Big C culture and 'Little c' culture. By this we mean the difference between opera, art and literature on the one hand, and lifestyle, behaviour patterns, traditions etc on the other. Tomalin & Stempleski refer to these distinctions usefully as 'Achievement culture' as opposed to 'Behavioural culture'. 

3
Whose culture?

In language teaching we refer to the learner's mother tongue as L1 and the language s/he is trying to learn as L2. It is a helpful tool to adopt on the teaching or understanding of culture as well. We can describe the learner's own 'mother' culture as C1, and the culture s/he is trying to understand better as C2.

This is important to get right. Culture can be a power relationship, where a person from C1 tries to impose their value on to someone from C2, or to denigrate the values of C2.
Culture should be motivating content for language, not cultural imperialism, thus culture should not be imposed but explored. Cultural comparisons should be value-neutral, not an opportunity for self-promotion of C1. This can be a problem in language teaching where an expatriate language teacher teaches learners about his/her C1 (as part of teaching his/her L1) in such a way that it is held up as a model or in some way superior to C2.
4
Why culture?

It might be argued that Adult Education in general and language teaching in particular have managed without a cultural awareness component thus far. Why is it so important? Because it addresses higher-order issues than the ostensible educational subject content. It addresses the issues of how a learner deals with the wider world outside their narrowly-defined community, bringing to the learner skills and communication competencies that they will need to have broader opportunities personally and professionally in a wider European context.
In short, monocultural people will have fewer opportunities to be successful in a multicultural continent.

“What we can do is to raise awareness of cultural factors. In so doing we shall aim to sharpen observation, encourage critical thinking about cultural stereotypes, and develop tolerance. 

These are educational issues which reach out beyond mere language teaching. Cultural awareness raising is an aspect of values education… transcending the often narrow limits of language teaching.”          Alan Maley
5
Why culture in language learning?

In language teaching we strive to provide learners with authenticity of input, and authenticity of task, so that we can train them to be effective communicators rather than reciters of grammar rules.
But successful international communication, between people from different communities (however we define them) requires more than mere language proficiency. Communication requires cultural understanding, cultural proficiency as well.
This raises the issue of Learner relevance: Is cultural knowledge peripheral to language learning? Does someone learning a language to travel or to work elsewhere need to learn about culture? Yes - language learning can be educative as well as instrumental, and cultural skills can be job-related

Thus cultural training is valid for learners both instrumentally – it can help them communicate more effectively in the world of work – and educationally, in that it can help them build a richer model of the world around them and how they fit into it.

Language & Culture – The 5th Skill

In language education we teach learners to understand the difference between the 4 language skills, and encourage them to develop strategies to improve their competencies in each of the 4 skills, in which they may be differently skilled:

Speaking

Listening

Reading

Writing

I would like to propose that we adopt Culture as the 5th skill, the skill of understanding, differentiating and bridging cultural differences between communities -  whether overtly expressed through language or more tacit.
What is culture in (language) education?

In determining what sort of cultural content may apply to adult education in general and to language education specifically, we can define 4 different types of content.
1 - Cultural Literacy in C1

2 - Landeskunde in C2

3 - Cultural reference in C2
4 - Cross-cultural awareness

5.1
Cultural Literacy

Cultural literacy is a term defined by E.D. Hirsch, to describe the sum total of cultural knowledge that a learner should know in order to be a fully-informed and literate citizen of their society:

 "... literate culture has become the common currency for social and economic exchange in our democracy, and is the only available ticket to full citizenship.... Membership is automatic if one learns the background information and the linguistic conventions that are needed to read, write, and speak effectively."
 "Cultural literacy constitutes the only sure avenue of opportunity for disadvantaged children."   
A cultural curriculum

Hirsch has set out a Core Knowledge Curriculum, proposing that all children learn a core set of cultural references that will allow them to process discourse and text in their culture.

He has proposed a set of facts, people events, places etc that a  child should learn under headings such as:
History

Writers

Music

Daily life

Politics

Food

Art

5.2
Landeskunde

In recent years there has been a growth in British and other area studies, which aim to teach students about the cultural background to a country whose language they are studying. 

In the German-speaking school system, there is a subject known as 'Landeskunde', or 'knowledge about the country', for which a useful English equivalent is unavailable. The purpose of this part of the curriculum this to give learners some background knowledge to the culture whose language they are studying. Some of the content can be too focused on stereotypical characteristics (what is known as the 'bobbies and red phone boxes' approach to teaching English), but this does not invalidate the approach in general.
This approach has helped to support the development of British Studies and in some cases US Studies in universities as a parallel or even an alternative to the teaching of the language itself.
In either case, the core approach is similar - though at different levels of analysis. And the core principle is the same: without an understanding of the factual systems, history, cultural events and people, places, assumptions, it is hard to make sense of the language which the culture uses.
5.3
Cultural reference

In language education learners may reach quite high levels of language proficiency and yet still experience difficulties in understanding complex native-speaker discourse and texts. One of the reasons for this is that such language forms contain numerous cultural references, whose decoding is predicated not on language skills and competencies but on knowledge of cultural references.

These references are mainly at the Lexical level, and carry assumed to be shared information about People, places, events, jokes etc. 
In order to build skill sin this area, learners have to be exposed to culturally-rich texts and be assisted to develop their Reading and Listening skills while learning to explicitly identify the cultural references.
An easy way to introduce the concept to the learners is to introduce examples of international cultural references, known by most people, what we might call the 'cultural givens'. These can be simple references such as 'the 3 Bs' - Bush, Britney and burgers are examples of  cultural reference items everyone is familiar with.
An important aspect here is sensitising learners to what constitutes a cultural reference, not only so they can learn another culture but so they can also communicate their own. Being more aware of one's own C1 supports communication as much as being aware of C2, and allows us to modify or gloss what we discuss. A simple workshop activity here is to ask learners to brainstorm in groups what 5 people, places, products etc a foreigner would need to know about to understand an average social conversation that learners may have in the evening.

Dictionary of Cultural References

Several language dictionaries now include cultural references, and more specialised dictionaries also exist. To illustrate for them, and for assistance in preparing learners for reference in another language, consider these two (albeit artificial) pieces of discourse:

UK references
Geldof threatened to take his OBE back to the Palace after Paxman’s interview with Philip on Newsnight

US references
Did you hear Jay’s jokes about GE on the Tonight Show on NBC?

Asking even fairly advanced learners of English to decode these sentences shows how complex a task it can be. Learners who are proficient but have not visited the country or have not read a lot of newspapers and magazines in English would find it very hard to make sense of these utterances, even though linguistically they are very simple.
5.4
Cross-culture

The other main area of cultural training required, especially for the world of professional work and business, is Cultural Awareness. By this we mean an ability for someone from C1 to understand that their interlocutor from C2 has different assumptions, beliefs, traditions, expectations and even personality traits.
The goal of Cultural Awareness training is to build awareness in order to facilitate communication between interlocutors from different cultural backgrounds. Training is often based around business situations and several books (eg Mole (1992), Ferraro (2002)) have proved popular by introducing case studies and real-life scenarios in which cultural differences can be observed in work situations.
Cultural Awareness training needs to be value-neutral, presenting differences that may exist, but  not judging 2 cultures through these comparisons and refusing to over-generalise about the ubiquity of these differences.
Despite the best of intentions, this sort of training can be counter-productive, and lead to cultural insensitivity or national stereotyping, because of the focus on 'difference' rather than 'similarity' between cultural groups. It is important to stress that the assignment of cultural attribute A to a national or regional culture is only at best a superficial generalisation. Not all citizens of country A are extremely punctual nor citizens of country B focused on hierarchical corporate models - despite the many examples in such business books.

6
Cultural Dimensions
There are however trends that can be observed in culturally-determined behaviour, as Hofstede discovered. One of the leading researchers in this field, Geert Hofstede carried out a now-famous study of cultural values in the world of business. From 1967 to 1973, while working at IBM as a psychologist, he collected and analyzed data from over 100,000 individuals from forty countries. From those results he developed a model that identifies four primary dimensions to differentiate cultures. This summary is necessarily brief and over-simplified, but illustrates the cultural concepts that he helped to introduce in his seminal book (Hofstede 1991) 
This book is now somewhat out-dated both in the time elapsed (as cultures have changed) and in the sense that he was unable to collect data from countries in the former Soviet Union and much of the associated eastern bloc countries, and so these cultures are not represented in his survey. His concept of cultural dimensions is still useful, however.
His work can be over-interpreted or over-generalised, and it can be argued that his categories can be used to define and defend cultural stereotypes. It is important to guard against this, and use his insights to achieve a more positive and pro-active aim, namely to increase awareness of cultural differences in order to lessen communications difficulties and misunderstandings.

Power Distance index

The Power Distance Index shows the range from equality to inequality in a society. Cultures with a High Power Distance score are hierarchical, with a large different between rich and poor. Those with a Low Power Distance place more emphasis on equality. Key attributes are summarized in the chart:
	Egalitarian
low power distance
	Hierarchical

high power distance

	Few status differences

Informal social relations

Superior can be questioned

Little respect for old age


	Many status differences

Formal social relations

Deference for superiors

Great respect for old age




Individualism Index
This ranges cultures from individual-oriented to group-oriented, from the individualistic to the collectivist. Key attributes are summarized in the chart:

	Individual
	Group-oriented

	Small nuclear families

Personal goals over group goals

Values autonomy

Few obligations to others

Confrontation acceptable


	Focus on extended families

Group goals over personal goals

Values inter-dependence

Many obligations to others

Harmony expected




Masculinity Index
This rates cultures according to the degree they focus on the traditionally male work role model of control power and achievement. A High Masculinity score indicates a culture with strong gender differentiation in roles. Key attributes are summarized in the chart:

	Masculine


	Feminine



	Gender inequality

Few women in powerful jobs

Highly competitive

Division of work from family life

Live to work


	Relative gender equality

More women in powerful jobs

Highly cooperative

Concern for family life

Work to live




Uncertainty Avoidance Index

This scores cultures on the level of tolerance for uncertainty and ambiguity within the society, indicating the level of comfort with unstructured situations. A High Uncertainty Avoidance culture focuses on rules, regulations and is more resistant to change. Key attributes are summarized in the chart:

	Low avoidance


	High avoidance



	Less resistance to change

Risk-taking

Little loyalty to employer

Rules can be broken


	High resistance to change

Little risk-taking

Great loyalty to employer

Rules should not be broken




This indicator can also be applied to concepts of time, in that high Uncertainty Avoidance cultures need to be more precise and ordered with respect to time, so punctuality and schedule are important – time is money. On the other hand low uncertainty avoidance cultures feel social relationships ar more important than precise schedules, and time is plentiful
Hofstede later added a 5th dimension, Long-Term Orientation, which focuses on the degree the society prefers long-term devotion to traditional, forward-thinking values.  
A high Long-Term Orientation ranking shows a culture favouring long-term commitments and respect for tradition, which a focus on longer term rewards for efforts now. A Low Long-Term Orientation score shows a culture that does not do this and where change can occur more rapidly and rewards need to be more immediate..

Hofstede's results were plotted by country against each of the dimensions, giving maps such as the following. 

[image: image1]
from: Hofstede (1991, p141)
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Analysis to action
Fons Trompenaars took the concept of cultural dimensions a stage further, and introduced a model of 7 dimensions (Trompenaars, 1993) in Riding the waves of Culture. These can be summarised in dualistic pairs as below:
Universalism-Particularism

Individualism-Communitarianism

Neutral-Affective

Specific-Diffuse

Achievement-Ascription

Sequential-Synchronic

Internal-External control
The problem of this type of analysis is that such dimensions are bi-polar, whereas human beings and their societies are complex and can be contradictory. In these types of models, a culture tends to be shown at one end of a dimension or the other. But this approach can lead to stereotypical descriptions, and it would be more advisable to see these dimensions as clines, where a culture might display more attributes of A rather than B, but still exhibit aspects of B.
An over-emphasis on cultural difference (which is what cultural awareness training can lead to) can also be dangerous. From a socio-political perspective it can be argued that it is equally important to focus learners' attention on the cultural similarities between communities, to emphasise harmony and common interests and values. 
In other words, cultural awareness can have a political dimension as well as an academic one, and it can be argued that an understanding of culture should lead to action as well as analysis. To this end, Trompenaars introduces the 3 Rs.
· Recognise

cultural differences, ie avoid ethnocentricity

· Respect

them, based on theory of Complimentarity

· Reconcile

the cultural differences.

“Once you are aware of your own mental models and cultural predispositions, and once you can respect and understand that those of another culture are legitimately different, then it becomes possible to reconcile these differences”. 

(Trompenaars, 2003)
Intercultural skills
A further aspect of cultural awareness is how it can be translated into a set of skills and competencies for the international professional who needs to be able to work in different cultural environments.

Here is a simple taxonomy of cultural skills that we can define for professionals who need to work in another culture, and thus 'manage' cultural differences abroad:
Linguistic ability

Motivation to live abroad (cultural curiosity)

Good interpersonal (relationship) skills

Tolerance for uncertainty and ambiguity

Flexibility

Patience and respect

Cultural empathy

Strong sense of self (or ego strength)

Sense of humour

8
Summary

One of the goals of European integration is to reduce the barriers between people from different backgrounds. For this reason alone it is clear that teaching an awareness of and sensitivity to cultural issues and differences is an important contribution towards achieving that aim.
There are several things that we can do to advance that aim. 

First, we should consider including aspects of Cultural Literacy as part of mainstream education in each of our own cultures. It is vital that learners know their own assumptions and beliefs so that they can better be sensitive to those of others. 

Second, we should teach Cultural Reference as part of reading/writing skills in learners' own (L1) language as well as in foreign languages (L2) that they learn, in order to build awareness of this aspect of communication, and build sensitivity towards what your conversation partners may not understand.

Third, we should teach Cross-Cultural Awareness to students as part of communications training and preparation of professional skills for working in the international community. Under this heading we should train students not only in awareness of difference,  but in respect and tolerance of difference – and reconciliation of tension between cultural differences.
© Michael Carrier
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